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Abstract 
 This research aimed to reveal the experiences of the 9th grade students and the lesson teacher who 
use the lipped classroom model in physical education and sports lessons. Therefore, phenomenology, 
one of the qualitative research designs, was preferred in the research. The research was carried out 
with 1 physical teacher and 15 9th grade students in a secondary education institution located in the 
Ereğli district of Zonguldak in the second term of the 2022-2023 academic year. Criterion and 
convenient sampling, which are among the purposive sampling techniques, were used to determine 
the study group. In the research, a semi-structured interview form prepared for teachers and students 
was used as a data collection tool. The interviews were conducted face-to-face in the assistant 
principal's room at the school. A voice recorder was used to avoid data loss. The interviews lasted 32 
minutes with the physical education and sports teacher and between 10-18 minutes with the students. 
The data were analyzed with content analysis using the Maxqda 2020 program. As a result of the 
research, it was determined that the physical education and sports teacher and the students had 
positive opinions about the flipped classroom model. According to the research results, this model; 
It can be said that it is effective in terms of features such as saving time in the lesson, being fun, 
attracting attention, being applicable, having an efficient process and being applied in different 
lessons. 
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Introduction 
Today, rapid developments in information, technology and communication affect the field of 
education as well as in all areas of our lives. Making changes in all areas of life in order to keep up 
with the conditions of the age necessitates current changes in the field of education. However, 
learning processes and methods are also changing. Learning opportunities have expanded by moving 
away from the traditional classroom environment/media and making use of technology and digital 
tools. It is thought that students can have a more interactive and participatory education experience 
with technologies such as distant education platforms, interactive learning materials, and virtual 
reality. It is an important necessity to organize education and training life in accordance with the 
interests, wishes and expectations of today's students, who are "digital natives", in the words of 
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Prensky (2001), who was born in the age of information and technology. Digital natives smartphone, 
computer, internet etc. It thrives in a rich environment. These students, who are actively open to 
innovations, need new learning approaches in which they can actively use digital technology. One of 
these teaching approaches is the flipped classroom model. The flipped classroom model places 
students at the center of the learning process, allowing students to create their own learning journeys 
and gain a deeper understanding of the subject. 
The flipped classroom model, unlike traditional classroom media, starts with students watching 
teacher pre-recorded lesson videos. Thus, in the classroom environment/medium, the teacher can 
explain in detail the subjects that the students do not understand or ask questions. In addition, 
teachers can organize various hands-on activities and discussions in the classroom to attract students' 
attention (Bergman & Sams, 2012; Zownorega, 2013; Bond, 2020). One of the most important 
features of the flipped classroom model is the fact that students are at the center of learning. This 
model enables students to identify their own learning paths, examine topics in depth, and set their 
own learning goals. Therefore, it is possible for students to have a better understanding of the subjects 
and more opportunities to learn. 
The flipped classroom model also encourages students to collaborate with teachers and friends. 
Classroom discussions and group work allow students to exchange information and ideas. This 
provides learning where students can learn from each other and creates a platform for students to 
help each other. In this way, students learn the activities, discussions and practices they have done 
together and gain the habit of working together. This situation increases group communication and 
interaction among students (Bergman & Sams, 2012; Lage, Platt & Treglia, 2000). Considering the 
difficulties experienced in creating such activity-centered environments and allocating time for these 
educational environments, the importance of the flipped classroom model emerges once again. When 
it is considered on a course basis, it is seen that there is a time problem in transferring the 
achievements to the students in many courses (Güç, 2017). However, regardless of the reasons, 
students of practice-based education will continue in the 21st century. It is a fact that it will prepare 
the world better. Due to all these problems, the effect of the methods that educators will use in their 
activity-oriented education is of course inevitable. For this reason, the use of this model in the 
understanding of activity and practice-centered education will provide teachers with more 
opportunities to practice, and this will save the teacher an important time in gaining gains, skills and 
values. This model is suitable to be used effectively in many courses in education. One of these 
courses is Physical Education and Sports. 
Physical education and sports is a course that aims to provide lifelong sports habits and a physically 
active lifestyle in students starting from primary and secondary school (Lee, Burgeson, Fulton, & 
Spain, 2007; Karaman, 2021). In this course, situations such as giving theoretical information about 
the subject to be covered by the teacher, preparation for the application, taking attendance reduce 
the time allocated for applications. The use of the flipped classroom model provides significant 
advantages in terms of leaving time for in-class activities and practices in physical education and 
sports classes, where practice and activity are very important (Karaman, 2021). Using the flipped 
classroom model in physical education and sports lessons has many advantages for teachers and 
students. Frydenberg (2013) and Karaman (2021) mention that teachers can have a large time frame 
in terms of planning and implementing in-class activities. In addition, it is stated that it will contribute 
to the skill development of the students by leaving more time for in-class activities and practices. 
In the literature on the flipped classroom model, it is seen that research from different branches such 
as science, social studies, English, and mathematics are conducted (Boyraz, 2014; Bozdağ & 
Türkoğuz, 2021; Çetin Köroğlu, 2015; Çoşgun, 2020; Ilgın Özben, 2022; Demiralay, 2014; 
Khalmatova, 2017; Kong, 2014; Şenel & Kahramanoğlu, 2018; Yestrebsky, 2015). There are also 
studies on physical education and sports lessons against studies in different branches (Hinojo Lucena, 
López Belmonte, Fuentes Cabrera, Trujillo Torres & Pozo Sánchez, 2019; Karaman, 2021; Østerlie 
& Mehus, 2020; Zhao & Kang, 2020). When the researches are examined, it can be said that the 
studies on physical education and sports education are limited especially in the national literature. It 
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is thought that examining the flipped classroom model in terms of physical education and sports 
lessons based on skill training will make significant contributions to this field. In addition, it is aimed 
to conduct a study on this subject, taking into account the deficiency in this area in Turkey. This 
research aims to reveal the experiences of the 9th grade students and the lesson teacher who use the 
flipped classroom model in physical education and sports lessons. Within the framework of this 
purpose, answers to the following questions are sought: 
1.What are the students' views on the use of the flipped classroom model in physical education and 
sports lessons? 
2.What are the teachers' views on the use of the flipped classroom model in physical education and 
sports lessons? 
 

Method 
Research Pattern 
In this research, it is aimed to reveal the experiences of teachers and students regarding the use of 
the flipped classroom model in physical education and sports lessons. Within the framework of this 
purpose, the research was carried out in the phenomenology pattern in accordance with the 
qualitative research method. The phenomenology pattern is accepted as a research method used in 
social sciences and is frequently used especially for qualitative research. With this model, it is aimed 
to reveal a certain experience of the participants (Creswell, 2009). Researches that aim to reveal the 
thoughts, perceptions, feelings of the participants about their experiences and the state of 
consciousness that these create in individuals are examined with the phenomenology design (Van 
Manen, 2007). Therefore, in this study, the experiences of the physical education teacher, who uses 
the flipped classroom model in physical education and sports lessons, and the 9th grade students 
participating in the lesson, were tried to be revealed with a qualitative approach. 
 
Working Group 
In this study, criterion and convenience sampling from purposeful sampling techniques were used. 
For the purpose of the research, a physical education teacher and 9th grade students who wanted to 
use the flipped classroom model were determined as participants. The physical education teacher 
participating in the research also holds a master's degree. The experience of the participants of the 
study on the flipped classroom model started with the physical education teacher's research to obtain 
information about this model. Then the physical education teacher decided to use this model in his 
lessons. The implementation process was planned by the physical education teacher and the 
researcher. Then the physical education teacher started to apply this model in some subjects in his 
lessons. Before starting the research, the course materials and videos prepared by the physical 
education teacher using the flipped classroom model were watched by the students. Considering all 
these, it is determined that there should be a teacher and students who have used and experienced 
the flipped classroom model in their lessons, in accordance with the criterion and appropriate 
sampling. In addition, attention was paid to their willingness and voluntary participation in the 
research. The research was carried out with the determined study group, in the second term of the 
2022-2023 academic year, with physical teachers and 15 9th grade students in a secondary education 
institution located in Ereğli district of Zonguldak province. The teacher participating in the study is 
male, 43 years old, and has been working as a physical education and sports teacher for 21 years. The 
students consist of 8 girls and 7 boys. 
 
Implementation Process 
In the second term of the 2022-2023 academic year, the subject of volleyball, which is a selected 
sport, was preferred. The application was carried out during the five-week course. The 
implementation process was planned by the physical education teacher and the researcher. Volleyball 
was chosen as a chosen sport as a subject. The lesson teacher set up a class WhatsApp group and 
delivered weekly lesson videos to the group in this way. The preparation of the videos and course 
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materials was carried out by the teacher. The applications to be made in the course were planned with 
the researcher. Videos were sent to the students on a weekly basis and they were watched by the 
students before coming to the lesson. When he came into the classroom, the teacher asked questions 
about the videos and discussions were held with the students. The teacher was active in the process 
throughout the practices. Practices were held in the school gym. At the end of the application, the 
researcher conducted interviews with teachers and students for data collection. 
 
Data Collection Tools and Data Collection 
In this study, semi-structured teacher and student interview forms prepared by Karaman (2018) were 
used as data collection tool. There are 5 questions in the teacher interview form and 6 questions in 
the student interview form. The relevant forms were sent to an academician who had done research 
on the subject and to another academician working in the field of physical education and sports, and 
expert opinion was received. In line with the expert opinion received, the questions in the student 
interview form were adapted and updated. The questions in the student interview form are as follows: 
1.What do you think of the flipped classroom model? 
2. How did teaching in this way affect your learning? 
4. What can you say when you compare the teaching of physical education and sports lessons in this 
way with the previous way? 
5. What do you think about the application of the flipped classroom model to other subjects of this 
course? 
Probe: What do you think about using it in different lessons? 
6. If you had to express your experiences about the flipped classroom model in one sentence, what 
would it be? 
The questions in the teacher interview form are as follows: 
1. What do you think about the flipped classroom model? 
2.What can you say when you think about the effects of this model during the lesson? 
3.What can you say when you compare your lessons before using this model with your lessons after 
using this model? 
4.Considering the physical education and sports lesson, on which subjects would you recommend 
applying this model? 
5.If you had to summarize this model in one sentence, what would you say? 
The interviews were conducted face-to-face in a quiet room at the school of the teacher who had 
experienced this model in her lessons. Voice recordings were taken during the interviews to prevent 
data loss. Relevant recordings were made with the permission of the participants and their parents. 
The interviews lasted 32 minutes with the physical education and sports teacher and between 10-18 
minutes with the students. 
 
Analysis of Data  
Content analysis was used in the research. Content analysis is a data analysis technique that is 
frequently used in qualitative research. Before starting the data analysis, the data obtained from the 
participants were transferred to the computer environment and written down. Then, the data was 
transferred to the Maxqda 2020 program and started to be coded. As a result of the coding, the 
meaningful words were brought together, and categories were formed. In order to increase the 
internal validity of the research, support was received from the field expert in determining the codes 
and categories. After the coding made by two different researchers, Miles and Huberman (1994) 
formula was used to check the reliability, and the coefficient of agreement was 85%. The relevant 
reliability coefficient in the literature should be at least 70%. 
 

Findings and Comments 
The findings were interpreted based on the sub-objectives of the research. 
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1. Findings and Comments Related to Sub-Objective 
The first sub-aim of the research was "What are the students' views on the use of the flipped 
classroom model in physical education and sports lessons?" poses a question. For this purpose, the 
interview questions made with the students were analyzed. According to the results of the analysis, 
the categories of learning the subject, FC model, short definition of the FC model, using it in different subjects 
and courses, and comparing the FC model were created within the framework of the theme of using the FC 
model. Categories are shown in Figure 1. 

 
Figure 1. Categories Within the Theme of Using FC Model 

 
It is seen that there are six categories within the framework of the theme of using the flipped 
classroom model. The students gave place to their experiences about the FC model, the effects of this 
model on learning the subject, its use in different subjects and different courses of physical education 
and sports, the comparison of this model, and the one-word short definition of the flipped classroom 
model. In the interviews with the students, firstly, “What do you think about the flipped classroom 
model?” question was posed. The opinions of the students about the flipped classroom model are 
given in Figure 2. 
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Figure 2. The Flipped Classroom Model 

 
When the views of the students were analyzed, it was seen that there were positive and negative sub-
categories in the category of flipped classroom model. When Figure 2 is examined, it is seen that the 
students generally have a positive opinion. When asked about the negative points about the model, 
they stated that there is no negativity. The students mentioned the advantages of the FC model in 
terms of being educational, technological, easy learning, reinforcement, entertaining, time, correcting 
deficiencies and mistakes, and being understandable. Regarding these, students: 
 
A2: “Sir, it is actually an educational thing. They were courses made for the purpose of obtaining information easily. 
For example, we usually play football. We learned the volleyball branch. We learned the rules more easily. We learned 
better instead of playing randomly without knowing these. For example, when we were playing volleyball, we played 
randomly. We didn't know the rules that way. We were able to realize what we didn't really know and play better." 
In his statement, it was stated that besides finding this model educational, it contributed to the learning of a subject 
easily, and that he realized what he did not know and found it more instructive.” 

A3: “It was educational, it was nice. I learned new information. I corrected the mistakes I knew in volleyball. The 
videos were clear and understandable. It wasn't boring. When I came to the lesson, seeing that the information that I 
thought was correct was wrong, we reinforced the truth with our teacher. It was beautiful.” He expressed an opinion. 
The student stated that the flipped classroom model is educational, contributes to correcting mistakes and reinforces what 
they have learned with the teacher in the classroom.” 

A5: “I think we also gained time. It was easier to tell our teacher when we watched these at home, learned more and 
went to school. For example, if we didn't watch it, we would have lost more time when we came to school. It was better 
in that respect.” He expressed an opinion. The student stated that this model contributed to easy learning and saving 
time for the application phase.” 

A12: “I think it is very useful and efficient. Because it has been very beneficial for me and many of my friends. For 
example, mostly my friend X, for example, didn't know how to make headlines at all. After the videos, it made a lot 
of reinforcement. He showed me before the lesson started, for example, I was surprised. The one that provides easy 
reinforcement is how you throw the ball, how you meet it, it makes it easier because it shows your body postures in 
detail.” He expressed an opinion. The student stated that he easily learned a subject he did not know in detail and 
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contributed to its application in the classroom. In addition, he observed that his friend, who could not do a certain 
application in the classroom before, could easily do it.” 

In addition to the positive opinions of the students, when Figure 2 is examined, it is seen that the 
negative subcategory is included. When asked about the negative points about the model, they stated 
that there is no negativity. In addition, the students mentioned the negative aspects of the flipped 
classroom model in terms of not watching the videos, the difficulty in implementation and the 
disadvantages of this model in terms of EBA (Educational Information Network). Regarding these, 
students: 
 
A6: “I wouldn't say anything negative if what I don't like is like this. It was quite nice and adequate.” 

A9: “I don't think I faced any difficulties.” 

Apart from the A6 and A9 coded students, 11 more students stated that there was no negative or 
disliked aspect of the model. 

A12: “We had a hard time with only three finger cakes. It is also because it is a movement that more professional 
athletes will do. I don't think it was a matter of teaching the lesson.” 

A3 coded student stated that they had difficulty in the three-finger pass part during the in-class 
practice, which professional athletes use easily and because they experience it for the first time, they 
have difficulty. As it can be understood from these explanations, it is understood that there is no 
negative opinion about the flipped classroom model, but a situation related to experience. 5 students 
made an opinion about the negative situation experienced about not watching the videos. 

A8: “Sir, this is actually a good thing, but there is distraction from the phone. Or it may be difficult for those who do 
not have a phone. Frankly, I did not understand the topics very well. For example, I could not fully understand those 
movements from those videos. It was smaller than the phone. It would be nice if it was from EBA. It is easier to view 
than a computer. Normally, it can be difficult for me to understand a subject. I watched it like this and when I came to 
the lesson, I asked my teacher to show it again.” 

A11: “There were people who came without watching the video. For example, after we watched it, we could both explain 
the video to our teacher and show the applications there. But because they didn't watch and didn't know, he couldn't tell 
and he couldn't show the movements. Let's say a person didn't watch it, someone who watched it before him told and 
showed it, let's say briefly. It must have been showing an error while doing the application. Even if he said he watched 
it, it was obvious that he didn't watch it. While we were doing the activities more practically, they could do less because 
they were trying to learn in the lesson. For example, a friend of ours watched regularly to avoid the same situation when 
they came to class later on.” 

A4: “Now it's fine, but some people don't watch it or they don't understand when they don't. We can get bored while 
waiting for them to attend classes. It can be difficult that way. But it was fine for me.” 

When the opinions of the students other than A8 were examined, it was stated that the students who 
came to watch the video had difficulty in the subject compared to the viewers and they were bored 
while waiting for them to attend the lesson. In the statement of A11, it was stated that the students 
watched the videos regularly in order not to fall behind in the applications compared to their other 
friends. T8, on the other hand, stated that the videos sent over the phone cause distraction, instead, 
if they were sent via EBA, they could easily open them from the computer. 

In the interviews with the students, the second question was “How did teaching the lesson in this 
way affect your learning?” question was posed. The opinions of the students regarding the teaching 
of the lesson with the flipped classroom model and their learning about the subject are given in Figure 
3. 
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Figure 3. Flipped Classroom Model for Learning the Subject 

 
When the views of the students were analyzed, it was seen that the sub-categories of making the 
applications faster, coming prepared and providing convenience were included in the flipped 
classroom model category in terms of learning the subject. When Figure 3 is examined, it has been 
determined that the fact that students come to the class prepared contributes to their being more 
active and self-confident in the lesson. In addition, it has been found that it is easier to come to the 
lesson prepared and they can perform the applications faster during the activity phase. 
Regarding these, students: 

A3: “I was able to do the applications more easily and quickly. Because I was conscious. For example, if I had come 
without watching, I might have been behind the audience. Viewers like me did the exercises with ease, while they did it 
in a more difficult way than without watching a lecture. So when I said it was hard, the teacher had to show him more. 
Guess I didn't watch the video. I don't know how to play either. I was not an athlete before. I might have a hard time 
understanding it. But I didn't live that way." 

A8: “Actually, it combines these two things. We get the information in advance and it is more fun when we apply it in 
this way. For example, my friends adapted immediately. They were able to apply the rules right away when playing 
shuffled.” 

A13: “I learned more. Learning and coming was easier for me in terms of doing. Being more active in the lesson allowed 
me to learn better.” 

A7: “I was more confident because I knew the subject. I did. I knew. It's more comfortable when you know, and I 
didn't hesitate to attend the class. The videos had enough information for me to learn the subject. It wasn't boring, it 
was fun. I was able to come and apply the subject I learned directly. Our teacher liked it, and I think it contributed to 
my learning in a nutshell.” 

When the opinions of the students are examined, it is seen that coming to the lesson prepared helps 
them to practice the subject more quickly, thus accessing more information about the subject and 
learning better. In addition, it is seen that having knowledge about the subject before coming to the 
lesson can be more active in the lesson and can work more confidently. 
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Thirdly, in the interviews with the students, “What can you say when you compare the teaching of 
physical education and sports in this way with the teaching of it in the previous way?” question was 
posed. The opinions of the students regarding the comparison of the lesson taught using the flipped 
classroom model and the way the lesson was taught before this model was used are given in Figure 
4. 

 
Figure 4. Model Comparison 

 
When the students' opinions were analyzed, it was determined that in the model comparison category, 
it contributed more in terms of time, convenience, efficiency, better, knowledgeable and relevant, 
individual support, repeatability, peer teaching, animation compared to the lesson taught using the 
FC model. Regarding these, students: 
 
A7: “It helped us to make the movements easier in terms of practice. Previously, of course, we could do the movements 
when our teacher showed them. However, the fact that we had the opportunity to watch a video too many times allowed 
us to do the movements faster and easier.” 

A14: “Already, our teacher was able to deal with my friends more during the lesson.” 

A9: “Playing volleyball was more fun when it was like this. Because there was usually no passing. Now everyone knows 
their place and their mission. It's more fun to play like this. We also use the lesson efficiently. The teacher spends less 
time both showing a topic and telling us something. When there was attendance, we could lose time while going to class. 
For example, we had two hours of lessons. But one hour of these two hours was spent trying to do what the teacher 
showed in order, the other hour we were more flexible. Now, in this one month, we did activities in both of the two lesson 
hours, and it seemed that the lesson was more fun and the lesson went by faster.” 

A10: “We were understanding with our teacher before, but we want to play more activities and games in physical lessons. 
The time allotted to this seems to have increased a little more. Besides, I think that watching the videos he sent on the 
subject made it easier for us to do the movements our teacher asked us to do.” 
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A3: “I watched the video and became more knowledgeable. I started to participate more, but when I didn't watch the 
video, for example, I couldn't understand what the teacher was talking about. I didn't know how to throw the ball, how 
to receive it, how to throw the headline, how the three-pass rule is. For example, animation, my teacher, attracts my 
attention more when a lecture is in a video. The explanation there, the way it is done is better for me. Generally, because 
animated videos attract my attention, it works better for my perception thing, my shape.” 

Fourthly, in the interviews with the students, “What do you think about the application of the flipped 
classroom model to other subjects of this course? and “What do you think about using it in different 
lessons?” questions were posed. The opinions of the students about the application of the flipped 
classroom model in other subjects of physical education and sports lessons and in different lessons 
are given in Figure 5.  

 
Figure 5. Application of the Flipped Classroom Model to Different Subjects and Lessons 

 
When the views of the students were analyzed, it was seen that there were different lessons and 
physical education sub-categories in the application of the flipped classroom model to different 
subjects and lessons. When Figure 5 was examined, it was found that all of the students wanted 
physical education to be applied in all subjects, and that they thought it would be beneficial to use 
this model in different lessons. It is seen that the students think that this model will be more effective 
in terms of learning the subject in different lessons and leaving time to do more activities in the 
lesson. It is thought that using this model in lessons that are difficult for students will be beneficial. 
For this reason, the most preferred course by students is mathematics, followed by physics, biology 
and literature. Regarding these, students: 
 
A1: “It can be applied in different courses as well. As we study, our habits can increase in terms of more points, more 
skills and more problem solving.” 

A2: “I would like to. It would be better. We can repeat and practice the subjects we do not understand more. For 
example, it may be good to use it in difficult lessons such as mathematics, even in numerical lessons, apart from physical 
education. It helps us to learn and come to the subject and to solve the practical applications related to that subject more 
in the classroom.” 
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A4: “I would like it to be applied in other lessons. I would like math. Well, it could be biology. I can't do these lessons. 
I think it might be easier this way. I open it as much as I want. I repeat. It would be good if we could apply it in the 
classroom as we wanted.” 

When Figure 5 is examined, all of the students stated that they found the flipped classroom model 
applicable to all subjects of physical education, especially basketball. Students think that the use of 
this model in physical education classes contributes to facilitating the practices, reinforcing the 
subject, and making the lessons more fun and effective. Regarding these, students: 
A5: “It will be better and more effective in our different subjects in physical education. We will not tire our teacher 
either. We reinforce it together with our friends.” 

A7: “I think teaching in this way makes everything easier. For example, we can do football and basketball in physical 
education. I think it would be fun for them too.” 

A9: “It can be in basketball in gym class. There are those who want to play in the classroom, I think they can learn 
better. Just as we work in this way, we get efficiency more effectively, so it will be for them.” 

A12: “Also, if it continues to be used in physical education, I think it would not be bad. I think we're doing pretty 
well.” 

Finally, in the interviews with the students, “If you had to express your experiences about the flipped 
classroom model in one sentence, what would that sentence be?” question was posed. The students' 
thoughts on this question are given in Figure 6. 

 
Figure 6. Brief Description of the Flipped Classroom Model 

 
When the opinions of the students are analyzed, it is seen that there are efficient, beautiful and 
facilitating codes in the short description of the model category. During the interview, when the 
students expressed their experiences about the FC model in one word, it was found that this model 
was beautiful, facilitated in terms of learning the subject and making the applications faster, and 
making the whole course process more efficient. Regarding these, students: 
A7: “My skin is fertile in one word. Because it was a useful experience in terms of learning and applying knowledge. I 
can say that making it a skill was better and more beneficial.” 

A2: “I would say make it easier. Its facilitating effect helped us improve ourselves in our lesson.” 

A15: “I say beautiful. I think we have very good, productive and fun lessons.” 

2. Findings and Comments Related to Sub-Objective 
The second sub-objective of the research was "What are the teachers' views on the use of the flipped 
classroom model in physical education and sports lessons?" poses a question. For this purpose, the 
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interview questions with the physical education and sports teacher who applied this method were 
analyzed. According to the results of the analysis, the categories of FC model, brief description of 
the model, effects of the model, its application in different subjects and comparison of the model 
were created within the framework of the theme of using the FC model. Categories are shown in 
Figure 7. 

 
Figure 7. Categories in the Framework of The Use of FC Model 

 
When the figure is examined, it is seen that there are five categories within the framework of the 
theme of using the FC model. In line with the findings obtained from the teacher, there were different 
categories such as the effects of the model, the FC model, the comparison of the model, its 
application to different subjects, and a brief description of the model. In the interviews with the 
teacher, firstly, “What do you think about the flipped classroom model?” question was posed. The 
teacher's thoughts on this question are given in Figure 8. 

 
Figure 8. The Flipped Classroom Model 
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When the opinions of the teachers were analyzed, the codes of applicability, success, convenience, 
increased interest, coming prepared, being repeatable were obtained in the category of flipped 
classroom model. When the views of the physical education teacher were examined, it was seen that 
he mentioned the advantages of using the FC model. Teachers' views on these are as follows: 

“If we're talking positively or negatively, it's definitely, definitely positive. Well, I can't say it's not bad, it's definitely 
positive. Because I'm talking about those who don't know anything about the subject and those who have never done 
that branch. They come knowing something good or bad. Even if they cannot fully implement the application, they come 
there knowing what to do in theory. Maybe they can't put it into practice right away, but they can express it in theory, 
all of the audience. I always made the same comparison in my lessons. For those who watch and those who don't, who 
never knew volleyball before. I took them apart and asked questions. When I tell the audience what it is, those who are 
neutral towards volleyball, who have never played before, step forward. Those who claim to play also have a chance to 
correct what they know wrong. In theory, they can see these mistakes. The application is not something that can be 
achieved by just watching videos, it takes a little more practice and experimentation.” 

“It is a viable model. The fact that children come to this lesson knowing what they will do definitely increases their 
success. The audience is one step ahead of those who do not. Even if he has not watched in practice, perhaps a student 
can do better in practice than one who does. It can detect better. But if they are at the same skill level, it is much easier 
to teach it to those who watched the video and those who did not watch it.” 

When the teacher's expressions were evaluated, it was seen that the FC model was applicable and 
increased the success of the students. It was stated that the students had the opportunity to correct 
what they misunderstood, and that the students who came prepared and at the same skill level 
perceived it better than the others. In addition to these, according to the teachers' opinion, there are 
statements that the model has increased the students' curiosity and interest in the subject, and that it 
contributes to the re-watching of the students who could not attend the lesson due to absenteeism. 
Regarding these, the teacher made the following statements: 

“Even when these children do not come to school, they have the chance to watch retrospective lessons when they are absent. 
The child did not come to school, but I know, he can say more or less about the subject. It would be great rather than 
being completely oblivious.” 

Secondly, in the interviews with the teacher, “What can you say when you think about the effects of 
this model during the lesson?” question was posed. The teacher's thoughts on this question are given 
in Figure 9. 

 
Figure 9. Effects of the model 

 
When the views of the teachers were analyzed, the codes for receiving feedback, communication and 
class participation were obtained in the category of the effects of the model. It was seen that the 
teacher mentioned the positive effects of the model in terms of students' participation in the lesson, 

https://doi.org/10.14687/jhs.v20i3.6382


263 
Karaman, B. (2023). Flipped classroom model in physical education and sport teaching. Journal of Human Sciences, 20(3), 
250-268. doi:10.14687/jhs.v20i3.6382 

 

 

communication with the students, receiving and giving feedback from the students. Teachers' views 
on these are as follows: 

“There was an increase in class participation, but there was definitely an increase in their interest. Because students are 
more interested in what they know. It was as if they felt more confident.” 

“Considering in terms of communication with students, we always try to spare time for each student. However, the 
decrease in the time to show and get it done in this way provided the opportunity to deal more one-on-one with the 
students who could not do those movements.” 

“When we used this model, I started to get faster feedback from students. Anyone who watched the videos I sent could 
immediately ask questions and give answers in the classroom. The accuracy of the movements was also a feedback for 
me.” 

Thirdly, in the interviews with the teacher, “What can you say when you compare your lessons before 
using this model with your lessons after using this model?” question was posed. The teacher's 
thoughts on this question are given in Figure 10. 

 
Figure 10. Model comparison 

 
When the teachers' opinions were analyzed, active, tiring and permanent codes were obtained in the 
Model comparison category. The teacher thinks that this model would be better if it was blended 
with the show-and-make method and thus ensure the permanence of the information. He stated that 
the knowledge will become more permanent as it will also attract the attention of the students by 
blending it with visuality and technology. He made the following statements regarding this. 

“It would be great if this show and supports the application method. This enriches it, makes it even more permanent, 
because it attracts the attention of the students because it is involved in the visual. Thus, it ensures that the information 
is more permanent. In particular, it ensures that the information is permanent. If he can do the application after a 
certain time, he will not forget it easily. Now he does it.” 

Although the teacher stated that it would be difficult for individuals who are not inclined to 
technology regarding the preparation process before and during the lesson, he stated that it should 
not be difficult to carry out such activities today. He also stated that he was more active in the course 
process and was interested in students one-on-one. Regarding this, he made the following statements: 

“It is tiring for teachers at first, but if it is the first time, it is not too tiring to find these videos for normal individuals 
who are more inclined to technology. In the 21st century, it should not be difficult for every individual to keep up with 
the age of technology.” 

“You become more active in the classroom lesson process. You take care of all students individually during the lesson.” 
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Fourthly, in the interviews with the teacher, “When you think about physical education and sports, 
on which subjects would you recommend applying this model?” question was posed. The teacher's 
thoughts on this question are given in Figure 11. 

 
Figure 11. Application of FC in different subjects 

 
When the opinions of the teachers were analyzed, all subjects, suggestions and different branch codes 
were obtained in the category of applying flipped classroom model to different subjects. The teacher 
said that this model is applicable to all subjects of physical education. He also said that it is possible 
to use it not only in physical education lessons but also in lessons in different branches. In addition, 
he made suggestions for the Ministry of National Education and schools regarding the use of this 
model. He made the following statements regarding this: 

“Everything in this physical education curriculum is also used. It is applied in every subject. Nutrition is also used in 
health, it is also used in sequencing formations. In subjects such as first aid traffic information, they can sometimes be 
included in our lessons and are also used in them. In short, it is used in all subjects.” 

“It is also used in all other branches. In fact, I think it should be used, and I think it will contribute to a very effective 
lesson process better.” 

“If I make a suggestion to use this model, if it is accepted by the school and the ministry, every school can prepare a 
digital and live-streaming curriculum for itself. While we give our annual plan, we can also give it with application and 
explanation videos. The more weeks we make, the more videos there can be. For example, some topics can cover four 
weeks. Some videos can be made to cover 4 weeks. It is something that can be directly goal-oriented by getting out of the 
chore part of the job.” 

In the interviews with the teacher, "If you had to summarize this model in one sentence, what would 
you say?" question was posed. The teacher's thoughts on this question are given in Figure 12. 

 
Figure 12. Brief description of the model 
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When the teacher's opinions were analyzed, applicable, efficient and successful codes were obtained 
in the category of short description of the model. The teacher stated that this model is applicable in 
terms of use in lessons, successful in terms of results, and makes the whole course process more 
efficient. Regarding this, he made the following statements: 

“I can say that it is efficient, successful, feasible. Because our lesson process was more effective and efficient, students were 
able to understand and apply better, and their success increased. I can say that I found the model itself successful in 
terms of being very effective and applicable in terms of continuing the course of the course.” 

Conclusion and Discussion 
In this research, the experiences of the 9th grade students who applied the flipped classroom model 
in physical education and sports lessons and the lesson teacher who used this model were revealed. 
After the interviews with the teachers and students who participated in the research, it was seen that 
the use of the flipped classroom model in physical education and sports lessons provides convenience 
in many aspects such as learning the subject, making the applications easily, participating in the fun 
lesson process, not having time problems, and having knowledge. In different studies conducted 
using the FC model, it is seen that students have positive opinions due to features such as permanent 
learning, facilitating learning and making the lesson fun, and time (Chen, Wang, Kinshuk & Chen, 
2014; Davies, Dean & Ball, 2013; Turan & Ball, 2013). Goktas, 2015). 
In the first sub-aim of the research, students' opinions about this model were taken. The students 
found the FC model useful in terms of being educational, contributing to correcting mistakes, 
reinforcing the subject, making the applications easy and fast, and learning the subject easily. When 
the opinions of the students are examined, it is seen that coming to the lesson prepared helps them 
to practice the subject more quickly, thus accessing more information about the subject and learning 
better. In addition, it has been determined that having knowledge about the subject before coming 
to the lesson can be more active in the lesson and work more confidently. In the research conducted 
by Østerlie (2018), it is seen that the use of the FC model in physical education classes increases the 
learning level and motivation of the students and contributes to the development of their sense of 
autonomy. In this study, the fact that students are more interested in the lesson is consistent with 
their being more active and self-confident in the lesson because they have knowledge about the 
subject. 
It has been seen that the lessons taught using the FC model are more advantageous in terms of time, 
convenience, efficiency, learning information, being interested in the lesson, individual support, 
repeatability, peer teaching, and animation compared to the lessons taught with the other normal 
curriculum. Considering the findings, it can be said that the courses intertwined with technology by 
the students are more interesting. It can be said that this result is consistent with the results obtained 
from the qualitative findings of the research conducted by Østerlie (2018). As a result of the related 
study, it is stated that the use of digital tools in physical education lessons is an effective and useful 
tool for learning. 
Students want the FC model to continue to be applied in all subjects of physical education. They also 
think that it would be beneficial to use this model not only in physical education and sports but also 
in different courses. Mathematics is the most preferred course by students, followed by physics, 
biology and literature. These courses, which are considered difficult for students, were preferred 
because the FC model facilitates understanding, provides advantages in terms of time, and 
contributes to more activities in the course. 
When the students expressed their experiences about the FC model in one word, it was concluded 
that this model was beautiful, facilitating the learning of the subject and making the applications 
faster, and making the whole course process more efficient. 
In the interviews with the teacher of the physical education and sports course who carried out the 
applications in the research, it was concluded that the model was successful. Like the students, the 
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teacher of the course also emphasized the positive aspects of the model. The positive effects of the 
model were found in terms of students' participation in the lesson, communication with the students, 
receiving and giving feedback from the students. 
As a result of the teacher interview, it can be said that the FC model is applicable and increases the 
success of the students. In addition, it was observed that the students had the opportunity to correct 
what they misunderstood, and the students with the same skill level who came prepared perceived it 
better than the others. In addition to these, it was concluded that the students who could not attend 
the course due to absenteeism contributed to the ability to watch the videos again, and their curiosity 
and interest in the subject increased. It can be said that the use of this model affects the curiosity and 
interest of the students and they are willing to come to the lesson prepared. In parallel with these 
results, it is seen that the CMS model is used in physical education classes in different studies, which 
significantly increases the intrinsic motivation of students (Karaman, 2021; Lin, Hsia & Hwang, 2021; 
Østerlie & Mehus, 2020). 
The teacher thinks that this model would be better if it was blended with the show-and-make method 
and thus ensure the permanence of the information. It is thought that the knowledge will become 
more permanent as it is blended with visuality and technology will attract the attention of the students. 
In addition, according to the findings obtained from the teacher interviews, it was determined that 
the students who came to the lesson after examining the videos and materials from a theoretical point 
of view were better than other students in terms of both practice and theory. This result matches the 
results of Lin, Hsia, Sung, & Hwang (2019). Lin et al. (2019) concluded that the dance skills of the 
students in the group using the FC model showed a better improvement than the others. In addition, 
Karaman (2021) thinks that the use of the FC model in physical education classes will have effective 
results in subjects that are intensive in terms of theoretical knowledge. Because in order to carry out 
the applications, a solid foundation of theoretical knowledge must be established. 
Although the teacher thinks that it will be difficult for individuals who are not inclined to technology 
regarding the preparation process in the classroom and before the lesson, when the application is just 
started, he stated that it should not be difficult to carry out such activities today. He also stated that 
the teacher is more active in the course process and deals with the students one-on-one. The teacher 
said that this model is applicable to all subjects of physical education. In addition, he thinks that it 
will provide advantages not only in physical education lessons but also in lessons in different 
branches. When the teacher expressed his experiences about the FC model in a single word, it was 
concluded that this model could be applied in lessons, successful in terms of results, and made the 
whole lesson process more efficient. 
According to the results obtained from the research, the use of this model in physical education and 
sports lessons has positive aspects for teachers and students. This research was examined by 
collecting data at the end of a five-week application period in physical education and sports course. 
The process can be examined by applying it to different subjects of physical education and sports 
lessons. In addition, different study groups can be determined and the results of this research can be 
examined in a comparative way. 
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