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Abstract

This study discusses the phenomenon of
conflict from the perspectives of organizational
sociology, conflict approach and educational
administration. As an interactive process in
educational administration, conflicts can occur
between educational stakeholders' specific
spheres of authority, such as teachers, guidance
counselors, psychological counselors or school
administrators. However, they are
homogeneous but also a structural part of a
single and homogeneous whole. As individuals
and groups become spatially closer, contact
increases, and so do conflicts; distant cultures
work less well. Differences in individuals as a
source of conflict are the group dynamic that
moves the group forward. As a result of such an
interactionist and conflictual perspective, some
of our conclusions will significantly contribute
to educational administration and policymakers.
Wherever there is an individual, there is culture;
wherever there is culture, there is organization
and conflict. Conflicts have been the driving and
changing force of history. Preventing conflicts
can also prevent development. As long as
communication between groups is maintained
effectively, work is beneficial. Still, when it starts
to lose its effect, cracks that will collapse the
social structure should be expected to emerge.
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Sosyoloji yaklagimiyla
egitim yonetiminde orgiitsel
gatisma
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Ozet
Bu calismada Orgiit sosyolojisi, catismaci
yaklasim ve egitim yonetimi bakis acilartyla

catisma  olgusu  tartisimaktadir.  Egitim
yonetimindeki interaktif bir sire¢ olarak
catismalar,  tirdes  olmalarna  ragmen,

ogretmenler, rehber O6gretmenler, psikolojik
danigmanlar veya okul yoneticileri gibi egitim
paydaslarinin  kendilerine has otorite alanlar
arasinda, ayni zamanda tek ve homojen bir
butiiniin yapisal pargast olarak, vuku buldugu
gozlemlenebilmektedir. Bireyler ve gruplar
mekansal olarak yakinlastikca temas da artmakta
béylece catismalar da artmaktadir; uzak kiltirler
daha az calismaktadir. Catismanin kaynagi
olarak bireylerde bulunan farkliliklar esasen
grubu ileri tastyan grup dinamigidir. Boyle bir
etkilesimci ve catismact perspektif sonucunda,
bazi ¢ikarsamalarimizin egitim yonetimine ve
politikalarini sekillendirenlere 6nemli katkilar
saglayacagina inantyoruz.

Bireyin bulundugu her yerde kultir, kiltirin
bulundugu her vyerde orgit ve catisma
gorilmektedir. Catismalar tarihin  itici  ve
degistirici  giici  olmustur.  Catismalarin
engellenmesi  gelismeyi  de  engelleyebilir.
Gruplar arast iletisimin etkin bir sekilde
surdirildigi sturece ¢alismanin yararl oldugu,
ancak etkisini yitirmeye baslamastyla sosyal
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Conflicts need to be managed constructively for yapiyr ¢Okertecek ¢atlaklarin  ortaya ¢tkmast

these reasons. beklenmelidir. Bu nedenlerle ¢atismalarin yapict
bir sekilde yonetilmesi gerekmektedir.

Keywords: conflict; educational management;

organization; psychological counselor; teacher ~ Anahtar sézciikler: ¢atisma; egitim yonetimi;
orglt; psikolojik danisman; 6gretmen; okul

Giris

Neden catismact sosyolojik yaklasim ile egitim yonetimi ele alinmalidir sorusunu cevaplandirmak igin
oncelikle sosyoloji, catismact yaklasim ve editim yonetimi bakis acilariyla catisma olgusu tartistimalidir.
Sosyolojinin ¢esitli alanlarinda ¢alisan ¢ogu sosyolog, sosyolojinin ¢atismaya neden olan esitsizlikleri
veya adaletsizlikleri ele almaya yardimet olacagint ummaktadir. Ancak bu katkilarin kamusal sosyoloji
icinde ve egitim kurumlarinda da karsilik bulmast olduk¢a zor olmaktadir (Smith, 2022, s. 920).
Sosyoloji teorilerinin bir kismi sosyal problemlerin nedenini ve nasil 6nlenecegini anlamaya
odaklanmustir. Sosyal bilimciler kiiltiirel catisma, iliski, karsiliklt etkilesim, degisim ve melezlestirme
sureclerine giderek daha fazla bir dikkat gostermektedirler (Burke, 2011, s. 23).

Sosyal olaylart normal ve anormal olarak ikiye ayirmak mimkiindur. Belirli bir uyum igeren bir sosyal
durum bazt kosullarda tamamen normal iken baska kosullarda son derece anormal olabilir. Sosyal
olaylara farkli perspektiflerden bakildiginda, zorluklarin tGstesinden gelebilecek ve sinirsiz bir gelisme
potansiyeli saglayacak son derece yararlt yeni bakis agilart saglanabilir. Aksi taktirde farkliliklar yok
ederek toplumsal uyumun strdirilmeye ¢alistimasi, sosyal yapiyt ve degismeyi sinirlandirabilecektir
(Gluckman vd., 2012).

Egitim paydaslarindaki catismalar gibi gbzlemlenebilir herhangi bir yapi, ayni zamanda tek ve
homojen bir biitiintin pargast olarak da incelenebilmektedir. Bilim, evrimiyle birlikte varligi, sosyal
olgulart ve nihayet egitimdeki ¢atismalart biitiinsel olarak kavrayabilmemizi saglamaktadir. Iste bu
butinculligin saglanabilmesi icin s6z konusu fenomenlerin gesitli alanlarin 6zgtin bakis acilariyla
birlikte ele alinmalar1 gerekmektedir (Nesse & Williams, 2015, s. 19). Bu nedenle egitim yonetimi,
temel olarak birbirlerinin katkistyla (Anderson, 1972) insa edilmis olan felsefe, bilim tarihi, psikoloji
ve sosyoloji gibi alanlarin yaklagimlariyla ele alinmalidir. Boéyle bir perspektif sonucunda, bazi
ctkarsamalarimizin egitim yonetimine ve politikalarini sekillendirenlere 6nemli katkilar saglayacagina

inantyoruz.

I- Orgiit sosyolojisi

Sosyal bilimlerin 6zellikle de sosyolojinin ve antropolojinin ortaya ¢ikardigt tizere, insan kavraminin
6zu kiltir adi verilen unsurlardir. Kiltiirel unsurlarin ise kendi baslarina ayrt ayri var olamayislar,
ancak birbirleriyle iliskileri itibari ile ortaya ¢ikabilmeleri, egitim yonetimi agisindan 6rgiit olgusunu
yaratmaktadir. Boylece Orgiit olgusu, toplumsal yapiyr ve iliskileri inceleyen sosyolojinin temel
kuramlarindan biri olmaktadir (Tagct & Erdemir, 2013). Sosyal olgular orgiitsel yapilar igerisinde
ortaya ¢ikmaktadir ve incelenebilmektedir. Sosyal yap1 kavrami, dogrudan sosyal iliskilerin stireklilik
icinde vuku bulan var oluslarini isaret etmektedir. Orgiit sosyolojisi ise gruplar ve tiyeleri bireylerin
davransslarini bir butiunlik igerisinde incelemektedir. Bu durum sosyolojide genel olarak toplum,
kurum, grup, 6rgiit gibi pek ¢ok kavramla adlandirilmaktadir.

Sosyolojideki 6rgiit kavramini, herhangi bir amact gerceklestirmek icin birden fazla kisinin
uzmanlagsmaya dayali is bolimu ve hiyerarsi icinde bilingli bir is birligi sistemi olarak acitklamak
mumkindir (Aka, 2010, s. 274). Bu kavramlardan herhangi birinin saptanmast veya sosyal bir
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incelemede kullanilmast ic¢in insanmn giunlik yasamindaki yapmin ya da organizasyonun
gozlemlenmesi yeterli bulunabilir. Béylece 6rgiit sosyolojisi, ayni zamanda tim sosyal konulara
temel bir yaklasim olarak ortaya ¢ikmaktadir. Orgiit sosyolojisi agisindan her tiir formel veya
informal sosyal organizasyonlar, 6rnegin egitim kurumlari, firmalar, siyasal patiler, vb. 6rgtt olarak
ele alinabilir.

Ulkemizde egitim, ekonomi, sosyal, siyasal gibi sosyal yapinin hemen her alaninda 6nemli 6rgiit
sosyolojisi caligmalart yapilmistir. Bu bakimdan egitim yOnetimi Orgiitini, egitsel amagclart
gerceklestirmek icin egitim yonetimiyle iliskili paydaslarin karsilikli is birligi ve ortak hedefler
dogrultusunda yapisallasmis gruplar olarak tanimlamak mimkiindir. Bu tanim sosyolojideki yapisal
islevselci, etkilesimci ve catismact temel yaklasimlara uygundur. Bu calismada egitim y6netimi,
gelismeye katkida bulunmasi nedeniyle catismaci yaklasim ¢ercevesinde ele alinacaktir.

Catismaya mikro ve makro sosyoloji yaklagimi

Ttim sosyal olaylar1 ve olgulart iki ayr1 bakisla incelemek miimkiindiir. Béyle bir yaklasimla sosyal
gerceklik etkilesim agisindan var olan boyutlariyla ortaya ¢ikarilabilmektedir. Bu bakislardan ilki makro
diizeyde yapilan ¢alismalardir ve sosyal olgunun yap: ve degisme igerisindeki varhigt incelenmektedir.
Ornegin 6rgiit sosyolojisi, smif catismasi, egitim yonetimi makro diizeyde ele alinabilir. Boylece
toplumun genel varligt icerisinde bu olgularin nasil isledikleri anlagilabilir. Topluma bir diger sekilde
bakis olarak mikro diizeyde yapilan ¢alismalarda ise kiigiik gruplar ve bunlarin egitim 6rgitleri veya
egitim yonetimi sistemi i¢indeki iliskileri incelenebilir. Sosyal olan her konunun hem makro hem de
mikro duzeyde incelenebilmesi, sosyal yapmmn isleyisinin anlagtlmasint saglamaktadir. Egitim
yonetimine makro sosyolojik diizeyde sosyolojik yaklasim ile egitim yonetimindeki ¢atismalarin, 6rgtit
yapisindaki hiyerarsiden, c¢esitli gii¢c savaslarindan, egitim kaynaklarinin simurlt  olmasindan
kaynaklandig1 anlagilmistir.

Ote yandan bu catismalarin islevselliklerinin de bulundugu ve kurumsal gelismeyi sagladigint ortaya
koymaktadir (Ozdemir, 2018; Yilmaz & Demir, 2021). “Modern yonetim ve 6rgiit anlayisina gore,
catismalar kaginilmazdir ve 6rgutlerin etkinligi icin belirli diizeyde bir ¢catisma olmasi da zorunludur.”
(Ozmen vd., 2011, s. 87). Toplumsal giigler normal olarak denge halinde bulunmaktaditlar, ama bir
an bozuldugunda ortaya ¢ikan hareket toplumsal degisme ve gelisme yaratmaktadir. Basit bir gii¢
dengesi sayesinde ¢atisma statiikoyu saglamakta, belirlemekte ve yaratmaktadur.

Catisma yer ve zaman itibariyle yogunsa degisme kokli olmaktadir. Hatta ¢ikarlarini korumanin ve
gelistirmenin tek yolunun kolektif eylem oldugunu gordiiklerinde miicadeleleri sinif ¢atismasina
dontsmektedir. Catismalar birbirleriyle sosyal iliskilerde zayiflamadan, derneklerin tlke ¢apindaki
eylemlerine kadar farkli derecelerde yasanabilir. Bireysel ve grup ¢ikarlarini korumanin ve
gelistirmenin tek yolunun digerleriyle bitlikte yapilacak kolektif eylemler oldugunu belirtmek
gerekmektedir (Slattery, 2008, s. 185). Marksizm’e gore smuf ¢atismast buyik ve kanlt bir somiirii
problemi olarak dustntlmektedir, ancak ironik olarak smuf catismasi toplumlart hareket ettiren bir
durumdur.

Catisma olgusu alan yazinda genel olarak soyle tanimlanmaktadir: “En genel anlamda c¢atisma,
anlagsmazlik ve uyusmazliklarin eslik ettigi, sosyal varliklar arasinda ortaya ¢ikan interaktif bir stureg
olarak tanimlanmaktadir (Sirivun, 2001:7). Catisma, dahil olan kisi veya kisilerin i¢ ve dis kosullariyla
sekillenen, bireysel veya grup performansini olumlu veya olumsuz bigimde etkileyen kisiler arasi
dinamik bir strectir (Lin, 2003:17). Catismanin pek ¢ok farklt tanimi bulunmaktadir. Bu tanimlar
arastirmacinin ¢atismayt bir ¢ikty, bir stire¢ veya bir iletisim bi¢imi olarak algilamalarina baglt olarak
farkliliklar gostermektedir (Alexander, 1995:33)” (Ozmen vd., 2011, s. 87). “Catisma 6ncelikle
duygusal bir terimdir. Sosyal yonii ise, taraflardan ve catismayla ilgili stratejik secimlerinden
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kaynaklanmaktadir. Catisma bagimli bir iliski olmakta ve catisan taraflar arasinda birbirine baglantilik
s6z konusu olmaktadir (Bodtker ve Jameson, 2001:260-261).

Catisma kavramina, ginlik kullaniminda genellikle siddet, yikicilik, dismanliklar, kavga ve savas
iceren anlamlar yiiklenir. Ancak catisma siirecinde taraflarin amaci, kendi tercihlerinin kabul
edilmesini saglamak veya bir kaynagin ya da giictin kullaniminda 6ncelikli konuma ge¢mek gibi siddet
icermeyen bir nitelik de gosterebilir (Karip, 1999:1-2)” (Ozmen vd., 2011, s. 87).

Egitim y6netimi agisindan bir profesyoneller alt kiiltiirii olarak ¢atigmaci 6rgiit kiltiirii

Orgiit kiiltiirii egitim yonetimindeki paydaslart davranis kaliplart agisindan yonlendirir. Karstlasilan
durumlarda taraflarin birbirlerine karsi tutum ve davranislari, olaylarin nasil yorumlanacagy, ¢6ziimin
nasil saglanacagr oOrgit kiltiri tarafindan belitlenir (Kirel, 2013). Okul orgitiiniin islevlerini
surdiirmesi icin saglanmis ve okul paydaslarinin timi tarafindan paylasilan somut ve soyut 6geler
butinidir. Egitim profesyonellerindeki orguit alt kiltird, grup tyelerini yonlendirir ve yorumcu,
beklenmedik, stireksizlik, baglayicilik gibi ilke ve 6zelliklere sahiptir (Cirhinlioglu, 1996, s. 26; Koparal,
2013; Okutan, 2010).

Orgiit kiiltiiriiniin betimlenmesi konusunda alan yazindaki betimlemelerin genis bir derlemesini
sunulabilir. Buna gbre konumuza en yakin tanimlardan “Schein'e (1984:3) gore, orgtitsel kultir; is
gorenlerin gerek cevreye uyum gerekse Orgitiin i¢ butiinlesmesi sirasinda 6grendigi, orgiitsel
hedeflere ulasma yoninde olusturulmus programlar algilamanin, distinmenin ve hissetmenin yolu
olarak 6gretilen deger ve norm butiinlerine denir (Aytag. 2004: 194:66-67). John Van Maanen'e gore
orgut kultirt, “Orgiiti olusturan bireylerin paylastiklart bilgi, aralarindaki bilgi aligverisi, orgiit
icerisindeki rutin ve rutin olmayan aktiviteler"dir. Buna gore kiltir kendi basina goriillme]mekte,
ancak sunuldugu zaman goriinir bir hale gelmektedir” (Aka, 2010, s. 275).

Egitim yonetimi agisindan okul yoneticileri, psikolojik danismanlar, rehber 6gretmenler ve diger
ogretmenler gibi okul paydaslari, kendilerine 6zgii rol kiltiirlerine sahip bulunmaktadirlar. Bu roller
arasinda da gesitli sekillerde ve diizeylerde rol catismalart gorilebilmektedir. Egitimcilerde ¢atismanin
ana kaynagi olarak “Rol Catismast” veya rol alanlarinin belirsizlikleri 6ne stirtilebilir (Varol, 1993, s.
12). “Handy de bu baglamda, dort temel orgiitsel kiltiir formundan s6z etmektedir. Bunlar, “gtic”,
“rol”, “gorev odagr” ve “kisi” kiltiirleridir. Glice dayanan kultirler, kritik mevkilerdeki kisilerin, giicti
merkezden dagitmalart ve Orgiit tizerindeki denetim i¢in kurallardan ¢ok giivene dayanmalarint 6ne
ctkarir. Bunlar ortak merkezli bir halka veya bir ag tarafindan sembolize edilitler. Rol kiltiitleri, daha
cok rasyonalite, uzmanlik ve prosediirlere odaklanir. Gorev odakl kiltiirler, esneklik ve desantralize
kontroliin hakim oldugu is ve projelere agiklik gosteren matrix organizasyonlara kargilik gelmektedir.
Son olarak, kisi kiilttirleri ise, bireyin 6rgttiin odaginda oldugu yetlerde mevcuttur ve bunun daha ¢ok
aile, topluluk ve kiiciik gruplar icinde mevcut oldugu, geleneksel is orgiitleri igerisindeki 6neminin
stnirh oldugu yapilardir (Grint, 1998: 157)” (Aka, 2010, s. 277).

Bir okul 6rgiitinde okul paydaslarina baglt olarak birkag alt kiltirtin bulundugu séylenebilir. Bunlar
aslen okul kiltiirii cercevesinde birbirlerine siki sikiya bagli ve bagimli olduklar igin aralarindaki
catismanin siddeti belli bir seviyenin tistiine ¢ikarak orgut kiltiiriine ayristirict bir zarar vermemeleri
beklenebilir. Ancak alt kiltirler, 6rgiitin kiltirt ve genel amaglariyla gelisme ve ¢atisma iginde ise
orgut kiltirtind ve orgiitiin amaclarini zayiflatabilitler.

I1. Egitim y6netimi ve orgiitsel ¢atisma

Evrendeki cansiz varliklarin hareket dinamiklerinden farklt olarak, insan, (fiziksel ve) sosyal hayattaki
varhigint sturdirebilmek icin en azindan Gg farkli davranis bicimi igine girmektedir. Bunlardan biri
catismadan kagmaktir. Boylece zarar gérmeden kurtulabilecek ve sosyal yasamunt stirdiirebilecektir.
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Digeri savagsmaktir. Eger kagma yollari tikali ise, karsilasilan tehditkar durum bireyi savagsmaya
zorlayacaktir. Sonuncu segenek ise ortaya cikan yeni duruma veya probleme uzlasarak uyum
saglamaktir. Esasen psikolojik alandaki savas veya kag tepkisinin sosyal alanda uzun dénemde uzlasma
davranisina evrildigi rahatlikla gérilebilmektedir.

Egitim y6netimindeki ¢atigmanin sosyolojisi

En eski sosyolojik tanimlardan birine goére ¢atisma, bir toplumsal iliskide taraflardan birinin kendi
iradesini digerlerinin iradelerine egemen kilmak istemesi durumudur (Weber, 1995, s. 68).
Giiniimiizde ¢ok daha kapsamli catisma durumlart tanimlanmaktadir. Ornegin egitim yonetimi
acisindan, birey ya da belirli toplumsal konumlardaki insanlarin, herhangi bir catisma 6znel niyetiyle
birbirlerinin kargisina cikmast s6z konusu degildir (Ozmen vd., 2011, s. 87). Yasalardaki belirsizlik,
yonetim mekanizmasindaki bozukluk veya Orgiite zarar verebilecek dinamik bir etkilesim stireci olarak
ortaya ¢ctkmasidir.

Sosyolojideki ¢atismalar birey veya gruplarin birbirlerine yakinliklarina ters orantili olarak
degismektedir. Buna gore birey veya gruplar kiiltiirel olarak birbirlerine yaklastik¢a aralarindaki
catisma artmaktadir. Birbirine uzak bolgelerde bulunan kiltirler birbirlerinden daha kesin hatlarda
ayrilmakta, birbirlerine temas etmedikleri i¢in aralarinda siddetli catismalar nadiren olmaktadir (Burke,
2011, s. 116). Ancak birbirine yakin cografi bolgelerde bulunan kiltiitler birbitleriyle temas
etmediginden dolay1 ortak bir yapiya ya da kiilttirel 6zelliklere sahip olabilmektedirler.

Orgiitiin devami, catisan taraflarin korunmasina baglidir. Sosyal gercekligin kendisinden neset ettigi
tiziki gerceklikte de genlerin aktarilmasi, organizmanin bir biitin olarak basarisinda yatmaktadir.
Taraflardan biri veya birkact zayiflarsa veya ortadan kaldirilirsa onun olgunun tiimiine olan islevi veya
katkist yerine gelmedigi icin 6rgltiin topyekan islevi zayiflayacaktir. Ciinkii yapinin devami onun bir
butiin olarak basarisinda yatmaktadir. Yapiyt meydana getiren ve ¢atismaya neden olan parcalardan
birinin ortadan kaldirilmasina ihtiya¢ yoktur. Catisma bu sekilde ¢oziilmemeli, bilakis 6rgiitii tastyan
bir motor glici olarak gorilerek yonetilmelidir. Catigmanin dinamikleri dogrultusunda ve basarili bir
sekilde yonetildiginde bireysel ve 6rgiitsel gelisime gotiirebilmektedir (Ozmen vd., 2011, s. 86).

Egitim bilesenlerinin uyum iginde islemesi, ashinda, kendi kendini tekrar etmesi demektir ve bu sekilde
herhangi bir ilerleme doguramaz. Eksikliklerin fark edilerek ve giderilerek veya eklenerek butiiniin
topyekun gelismesine katk: saglamast gerekmektedir. Yonetimde ortaya ¢itkan problemler aslinda,
“artik o isin Oyle yapilmamasini” isaret eden dayatmalardir. “Eger bir seyin kusurlart secilim baskist
olusturmayacak kadar mitkemmel calisiyorsa, dogal secilimin onu gelistirmesi i¢in hicbir yol
kalmamustir.” (Nesse ve Williams, 2015, p. 39)

Orgiitlerdeki catismalarin ortaya cikislart esasen biyolojideki catisma dinamiklerine benzemektedir.
“Nasil fiziki agn bizi yakin gelecekteki doku hasarlarina karst koruyacak sekilde evrimlestiyse,
anksiyete (kaygi bozuklugu) kapasitesi de bizi gelecekteki tehlikeler ve diger tehditlere karst koruyacak
sekilde evrimlesmistir.”” (Nesse & Williams, 2015, s. 229). Davrants bicimlerimizin dayandigt
distincelerimiz, esasen Orgiit yapilari, normlar ve sosyal hayattaki dogal secilim tarafindan
sekillendirilmis adaptasyonlardir.

Egitim yonetiminde okulun temel paydaglart olan yoneticiler, psikolojik danigmanlar, rehber
ogretmenler ve Ogretmenler arasindaki egitim yonetimi iliskileri, ¢atismact yaklagim agisindan
incelenebilmektedir. Catismanin kaynagi, taraflari ve boyutlant hakkinda bircok 6nemli arastirma
sonuglart bulunmaktadir. Ornegin, “biliniyor ki 6rgiitsel etkisizligin %90'1 insan hatasindan bunun
%95'1 de yoneticinin yetismemesinde kaynaklanmaktadi” (Balcy, 2021, s. 65). Diger 6rgtitlerde oldugu
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gibi egitim 6rglitinde de egitim yonetiminin amaglarini saglamak icin ¢atisma ve ¢atisma yonetimi en
onemli faktérlerden biridir.

Bu durumda bir yikimlilik olarak egitim sosyologlar, egitim yonetiminde egitimin paydaslart
arasindaki ¢atismay1 nasil aciklarlar? Egitim yonetimindeki catismalari genel sosyoloji teorisi ile
baglantilayarak aciklayan bir sosyolojik analiz nasil yapilabilir? Catismact ve etkilesimci kuramlar
yoluyla yapiabilir. Catisma kuramlar daha ¢ok toplumdaki giic, esitsizlik ve miicadele gibi konulara
odaklanirlar. Toplumdaki catisma yaratan durumlarin dogasint aydinlatmaya calisirlar. Toplumsal
olgular arasinda diizensizlik oldugu kadar zorlayict giicler tarafindan strdiiriilen bir diizen fikrini
vurgularlar (Ritzer & Stephisky, 2012, s. 712). Klasik ve modern sosyolojideki temel kuramlardan
biridir. “Toplumsal diizen ve degismenin temelini konsenststen ziyade ¢atismanin olusturdugu fikri
bircok farkli sosyolojik yaklasimin, 6zellikle Marx ve Weber'in teorilerinin anahtar bir 6zelligidir. Ralf
Dahrendorf catisma teorisini daha ileri gotirir. Marx ve Weber gibi, o da sinuf ¢atismasini sanayi
toplumlarinda sosyal degismenin temel dinamigi olarak tanimlar. Ancak o, Marx'tan farkli olarak,
analizini Uretim araglarinin miulkiyetine sahip olma ve olmama tizerine degil, giice ve 6zelde otorite
konumlarina katilma ve bu konumlardan dislanma tizerine kurar.” (Slattery, 2008, s. 184). Aslinda
catisma olgusu antik ¢aglardan beri diisiiniitler tarafindan ele almakla birlikte yakin donemlerde Marx
ve Weber tarafindan sosyoloji teorisi igine sistematik bir sekilde oturtulmustur. Marx, Frankfurt
Okulu distintrleri, C. Wright Mills, Pierre Bourdieu, Weber, Veblen, Schumpeter, Simmel; Chicago
Okulu, Ralf Dahrendorf, Lewis Coser, Randall Collins gibi sosyal bilimciler ¢atisma kuraminin
gelismesine katki saglamislardir (Baran & Sugur, 2012; Freyer, 2012; Ritzer, 2013, 2014; Ritzer &
Stephisky, 2012; Sorokin, 1994a, 1994b; Waters, 2008). Kuram, ana hatlariyla bireysel ve toplumsal
ctkarlarin sosyal diinyanin sekillenmesini sagladigi, toplumsal iliskilerin aslinda gt iliskileri olarak
yapilandigy, degerlerin ve diisiincelerin ideolojiler tireterek bireysel ve toplumsal mesruluk sagladigin
ortaya koymaktadir (Wallace & Wolf, 2012).

Orgiitsel catisma, orgiit-cevre etkilesimleri, 6rgiitsel iletisim ve Orglitlerin  yonetimi, 6rgiit
sosyolojisinin baslica konularindandir (Varol, 1993, s. 4). Tirkce kaynaklar bakimindan bu alanda
hem makro agidan genel hem de mikro agidan gesitli kii¢tik egitim kurumlarn ve gruplart bakimindan
egitim yonetimi konularini ele alan bir¢ok calisma bulunmaktadir. Egitimcilerin tarthsel stregleri
icinde cesitli nedenlerle vuku bulan grup catismalart da tiim egitim paydaslart acisindan ¢atismact
yaklasimla incelenmektedir (Aka, 2010, 2010; Akgtl, 2012; Bayrak, 2011; Berber, 2000; Cemaloglu &
Ozdemir, 2021; Geylan, 2013; Giirsel, 2015; Kartal & Kiimbetoglu, 2012; Kirel & Aglargoz, 2013;
Onci, 1976; Y1lmaz & Demir, 2021; Zencirkiran, 2021). Ulkemizde okul ydnetiminde catisma ile ilgili
bircok calisma mevcuttur. Ozellikle lisansiistii diizeyde kapsamli 6rgiitsel catisma arastirmalart
yapimustir (Batmaz, 2014; Bayar, 2015; Kaya, 2008; Mutlu, 2008; Sentiirk, 2000).

Ote yandan, bazt yazarlara gére catisma teorisi artik kullanilmamaktadir. “Catisma teorisinin ¢izdigi
resim gOriniiste kontrol altinda olmayan stirekli kaos igindeki bir toplum resmidir. Boyle bir resmi
onaylamak zordur, tipki yapisal islevselcilerin ¢izdigi mikemmel bir toplumsal diizen ve uyum res-
minde oldugu gibi. Catisma teorisi diger teorilerin tutarhligt ve kapsamliligindan yoksundur ve bu
yluzden modast ge¢mis ve sonug olarak kullanim stiresi dolmus gérinmektedir” (Slattery, 2008, s.
188). Bu degerlendirmede s6z konusu olan, ¢atisma olgusunun bir kitlesel kaos hareketi olarak artik
pek gormediginin ifadesidir. Gergekten de bilgi toplumunda, sanayi toplumunun kanlt sinif ¢atismalari
bulunmamaktadir. Esasen toplumu ilerleten bir stre¢ olarak ¢atisma, daha sonrasinda uzlasma ve
uyum asamalarina déntisme seklinde devam etmektedir (Ozmen vd., 2011, s. 88). Uluslararast
iliskilerde buyik Olceklerdeki catisma siireglerinin kanlt savaslar seklinde her daim devam ettigini
rahatlikla gézlemleyebiliriz. Orta Dogu iilkelerindeki renkli devrimler, i¢ savaslar, Iran’daki rejim
karsiti hareketler uluslararasi buytk Oleekteki catismalart 6rnek olarak verilebilir. Birey ve grup
iliskilerinde ¢alisma olgusu hareket ettirici stire¢ olarak gézlemlenmektedir.
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Okullarda gatisma yonetimi

Catigmalar toplumsal yasamda dogal olarak ortaya ¢ikmaktadir. Bu durumda orgutlerin temel
amaglarindan ve gorevlerinden biri de catismalart yonetmek olmalidir. Toplumsal yasamda
gozlemlenen catismalar esasen orgutsel yapilarda da vuku bulmaktadir. Egitimi yasantilar yoluyla
davranislardaki degismeler olarak kabul edersek, bu degismeler catismayr doguran nedenler olarak
anlagilmalidir. Her ¢atisma olumlu veya olumsuz yonde sonuglar dogurabilmektedir. Bu durumda
catismanin gelisme ve ilerleme yoniinde katki saglamasi, egitimdeki paydaslart bu dogrultuda etkili
yonetebilmekle miimkiin olacaktir.

Catisma olgusuna daha yakindan bakinca, aslinda catisan unsurlarin ya da egitim bilesenlerinin
kendilerine has birer otorite alanlari olduklart gérilebilir. Otorite olgusu mesru glic konumlarinda
bulunmaktadir (Slattery, 2008, s. 184). Bireylerden kaynaklanan bir 6zellik degildir. Bu durumda,
egitim bilesenleri olarak yoneticilerin, psikolojik danismanlarin veya 6gretmenlerin, statiilerindeki
mesru gii¢ konumlarindan kaynaklanan otorite alanlarindaki belirsizligin veya benzerligin, ¢atismaya
neden oldugu séylenebilir. Bu duruma 6rnek olarak psikolojik danismanlar, rehber 6gretmenler ve
ogretmenler verilebilir. Okullardaki etkinliklerinde, psikoloji alani ve egitim alanindaki eylemler,
sorumluluklar ve yikumliliikler birbirine karismakta ya da Ortismektedir. Otorite durumlarinda
“egemen” ve “bagl’” seklinde iki farklt konum gézlemlenmektedir. Birey, bu konumlar arasinda
duruma gore yer degistirmektedir. Ancak belitli anda, otorite konumunda bulunan kisinin mesrulugu
sorgulanmaya baslandiginda, ¢atisma agik hale gelmektedir (Slattery, 2008, s. 185). Bu duruma 6rnek
olarak, okullardaki psikolojik danismanlarin Ggretmenler gibi bir siif egitimi vermemelerinin
sorgulamasi ve tepki gosterilmesi seklindeki ¢atismalar verilebilir.

Egitim faaliyetlerindeki c¢atisma, yiizeysel goris ayriliklarindan baglayarak taraflarin birbirlerini
bertaraf ederek ayiklanmasina veya 6rgutiin islevsel olarak agir sekilde etkilenmesine kadar uzanan
yogunlukta ortaya ¢ikabilir. Catismalar 6rglitiin tastyabilecegi sinira kadar tolere edilebilir (Nesse &
Williams, 2015, s. 30).

Okuldaki c¢alisanlar, uzmanlastikga, farklilastikga, egitim iliskileri daha karmagsik ve yogun hale
geldikee, birlesmekten ¢ok bolinmeye ve farklilasmaya ugrayacaklardir. Béylece aralarindaki catisma
artacaktir (Slattery, 2008, s. 186; Turan, 2014). Okullarda meydana gelen ¢atismalarin nedenleri saha
arastirmalarinda Orgiitin buyiklugd, iletisim engelleri, kaynak yetersizligi, ortak deger ve goruslerin
yoklugu, yonetim bicimindeki farkliliklar, personeller arasindaki bireysel farkliliklar ile statii ve rol
farkliliklart seklinde siralamislardir (Bayar, 2015, s. 130; Ozer, 2014, s. 10).

Catismanin olumlu ve olumsuz sonuglari

Catismalar, tutarsizliklar tasiyan kilttirel unsurlart uyumlu bir yapiya donistirmektedir. Gruplar
ancak farkliliklarini korumakla ve one strmekle mevcut yapilarini sirdirebilmekte ve
gelistirebilmektedirler. Bu nedenle farkhiliklardan kaynaklanan ¢atismalar ayni zamanda grubun
varligint strdiirebilecegi bir grup dinamigi yaratmaktadir. Nitekim saha arastirmalart bulgularina
gore orgut ici catismalar genellikle olumlu sonug¢lanmakta, sonuclart okul mensuplari tarafindan iyi
karsilanmakta, taraflart uzlasma yolunu tercih etmektedirler (Ozmen vd., 2011, s. 86).

Ancak catisma g6z ard1 edilir ya da kotl yonetilirse, catisma zararlt ve hatta yikict hale gelebilir, birey
ve orgiit icin olumsuz sonuclari olabilmektedir. Ornegin bireylerde strese, titkenmislige ve is
doyumunun ve verimliligin dismesine neden olabilir. Gruplar arasindaki iletisimi bozularak
calisanlarin amaglart ile 6rgiitiin amaglar farkhlasabilir (Kiral, 2021, s. 457).
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Sonug

Egitim yonetiminin, egitimde politika ve reform arayslart elestirileri dogrultusunda yeniden
dustintlerek ve toplumsal kazanimlarin vurgulanarak ele alinmast gerekmektedir.

Egitim yonetimi neden ¢atismact yaklagimla incelenmelidir? Sosyal problemleri ¢6zme agisindan boyle
bir soruyu sormanin gerekgeleri ve zorunlulugu birgok yanitla isaret edilebilir. Oncelikle sosyoloji
toplumsal olgulart biitincil agidan ele almaktadir. Butincil yaklasim, sosyal olgulart yaratan tarihsel,
psikolojik, ekonomik gibi tiim faktorlerin, kiltirin butiin boyutlarinin, sistematik olarak sosyal
yapilardaki isleyisleri ve etkinlikleri sonucunda sentezci bir siire¢ olarak ortaya cikisini gostermektedir.
Egitsel yonetimin sosyolojik analizinin bir diger 6nemi soyle isaret edilebilir: egitim kurumundaki
yapisal catismalar, egitsel yonetim agisindan esas itibariyle sosyolojideki teoriler ile nesnel olarak analiz
edebilmekte ve islevsel ¢oziimler 6nerilebilmektedir. Yiizeysel bir takim hukuki ya da ekonomik
diizenlemeler, mevcut sorunlart ¢6zmekte yetersiz kalabilmekte, hatta biitincillik yapilan islemlere
dahil edilemedigi i¢in yapisal sorunlar devam edebilmektedir. Bu nedenlerle egitim kurumlarindaki
yonetici, psikolojik danisman, rehber ve diger 6gretmenler gibi egitim bilesenleri arasindaki yonetim
isleyisinin sosyoloji veri ve teknikleriyle ele alinmasi alana biiytik katkilar saglayabilecektir.

Egitim yonetimindeki ¢atismalarin tiirdes olmalarina ragmen, yoneticiler, psikolojik danismanlar,
rehber 6gretmenler ve sinif 6gretmenleri arasinda yasandigt goriilmektedir (Batmaz, 2014, s. 132).
Turdeslik meslek, egitim kiiltiir gibi benzer sosyal demografik 6zelliklerden kaynaklanan ve bireyleri
birbirine ¢eken ancak birbirine benzemeyenler ise iten bir sosyal mekanizma olarak egitim
bilesenlerini hem birbirine ¢cekmekte hem de digerlerinden uzaklastirarak ¢atismaya neden olmaktadir
(Agcasulu, 2020, s. 72). Catismalar ayni zamanda tlrdesligin bir 6zelligi olarak ortaya ¢ikmaktadur.
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English translation:

Organizational conflict in educational administration with a sociology

approach

Introduction

The phenomenon of conflict should first be discussed from the perspectives of sociology, conflictual
approach, and educational management to answer the question of why educational management should be
addressed with a conflictual sociological approach. Most sociologists working in vatrious fields of
sociology hope that sociology can help address the inequalities or injustices that cause conflict.
However, it is difficult for these contributions to be recognized within public sociology and
educational institutions. (Smith, 2022, s. 926). Some sociology theories focus on understanding the
cause of social problems and how to prevent them. Social scientists are paying more attention to
cultural conflict, relationships, interaction, change, and hybridization (Burke, 2011, p. 23).

Social events can be divided into normal and abnormal. A social situation with a degree of harmony
may be completely normal in some circumstances and uncommon in others. Looking at social
phenomena from different perspectives can provide valuable new insights that can overcome
difficulties and provide unlimited potential for improvement. Otherwise, trying to maintain social
cohesion by eliminating differences may limit social structure and change. (Gluckman vd., 2012).

Any observable construct, such as conflicts among educational stakeholders, can also be studied as a
single, homogeneous whole. With its evolution, science enables us to comprehend existence, social
phenomena holistically, and finally, conflicts in education. These phenomena need to be addressed
with the unique perspectives of various fields to achieve this holism. (Nesse & Williams, 2015, s. 19).
Therefore, educational management is fundamentally based on the contribution of each other.
(Anderson, 1972) The approach of philosophy, history of science, psychology, and sociology should
be considered. As a result of such a perspective, some of our conclusions will significantly contribute
to educational administration and policymakers.

I- Sociology of organization

As revealed by social sciences, especially sociology and anthropology, the essence of the human
concept is the elements called culture. Cultural factors cannot exist separately but only concern each
other, creating the phenomenon of organization in educational administration. Thus, the
phenomenon of an organization is one of the fundamental theories of sociology that examines social
structure and relations. (Tas¢1 & Erdemir, 2013). Social phenomena emerge and can be studied
within organizational structures. The concept of social structure refers directly to the existence of
social ties in continuity. On the other hand, organizational sociology examines the behavior of
groups and their members. In sociology, this situation is generally referred to by many concepts
such as society, institution, group, and organization.

It is possible to explain the concept of organization in sociology as a system of conscious
cooperation of more than one person in a division of labor and hierarchy based on specialization
to achieve any purpose (Aka, 2010, s. 274). To identify any of these concepts or to use them in a
social study, it may be sufficient to observe the structure or organization in the daily life of human
beings. Thus, the sociology of organization also emerges as a fundamental approach to all social
issues. From the point of view of the sociology of organization, all types of formal or informal
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social organizations, such as educational institutions, firms, political parties, etc., can be considered
organizations.

In our country, crucial organizational sociology studies have been conducted in almost every field
of social structure, such as education, economy, society, and politics. In this respect, it is possible
to define the educational administration organization as groups structured in line with cooperation
and shared goals of stakeholders related to educational administration to achieve academic goals.
This definition aligns with sociology's basic structural-functionalist, interactionist, and conflictual
approaches. In this study, educational administration will be discussed within the framework of the
conflictual approach as it contributes to development.

Micro and macro sociology approach to conflict

It is possible to analyze all social events and phenomena from two perspectives. With such an
approach, social reality can be revealed with its existing dimensions in terms of interaction. The first
of these perspectives is the macro-level studies, and the existence of the social phenomenon in
structure and change is examined. For example, organizational sociology, class conflict, and
educational administration can be handled at the macro level. Thus, it can be understood how these
phenomena function within the general existence of society. Another way of looking at society is at
the micro level, where small groups and their relationships within educational organizations or the
educational administration system can be examined. The fact that every social issue can be discussed
at both macro and micro levels provides an understanding of the functioning of the social structure.
With the sociological approach to educational administration at the macro-sociological level, it has
been understood that educational administration conflicts stem from the organizational structure's
hierarchy, various power struggles, and limited educational resources.

On the other hand, it also reveals that these conflicts are functional and lead to organizational
development. (Ozdemir, 2018; Yilmaz & Demir, 2021). "According to the modern understanding of
management and organization, conflicts are inevitable, and a certain level of conflict is necessary for
the effectiveness of organizations." (Ozmen vd., 2011, s. 87). Social forces are typically in equilibrium,
but when a moment is disturbed, the resulting movement creates social change and development.
Through a simple balance of power, conflict maintains, determines, and establishes the status quo.

The change is radical if the conflict is intense in time and place. Their struggle turns into class conflict
when they realize that collective action is the only way to protect and advance their interests. Conflicts
can take place to vary degrees, from weakening social relations with each other to nationwide actions
by associations. It is important to note that collective action with others is the only way to protect
and advance individual and group interests (Slattery, 2008, s. 185). According to Marxism, class
conflict is thought of as a vast and bloody problem of exploitation, but ironically class Conflict is
what moves societies.

The phenomenon of conflict is generally defined in the literature as follows: "In the most general
sense, conflict is defined as an interactive process between social entities, accompanied by
disagreements and disputes (Sirivun, 2001:7). Contflict is a dynamic interpersonal process that is
shaped by the internal and external conditions of the person or persons involved and that affects an
individual or group performance positively or negatively (Lin, 2003:17). There are many different
definitions of conflict. These definitions differ depending on whether the researcher perceives
conflict as an outcome, a process or a form of communication (Alexander, 1995:33)" (Ozmen vd.,
2011, s. 87). "Contflict is primarily an emotional term. The social aspect arises from the parties and
their strategic choices about the conflict. Conflict is a dependent relationship, and there is
interconnectedness between the conflicting parties (Bodtker and Jameson, 2001:260-261).
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In daily use, conflict is usually associated with violence, destructiveness, hostilities, fighting, and war.
However, the aim of the parties in the conflict process may also be non-violent, such as ensuring that
their preferences are accepted or gaining priority in the use of a resource or power (Karip, 1999:1-
2)" (Ozmen vd., 2011, s. 87).

Organizational culture as a subculture of professionals in terms of educational
administration

Organizational culture guides stakeholders in education management in terms of behavioral patterns.
The corporate culture determines the attitudes and behaviors of the parties towards each other in the
situations encountered, how the events will be interpreted, and how the solution will be provided.
(Karel, 2013). It is a set of tangible and intangible elements provided for the school organization to
maintain its functions and shared by all school stakeholders. Organizational subculture in education
professionals directs group members and has principles and characteristics such as interpretivism,
contingency, discontinuity, and binding (Cithinlioglu, 1996, s. 26; Koparal, 2013; Okutan, 2016).

A comprehensive compilation of descriptions in the literature can be presented on the definition of
organizational culture. According to Schein (1984:3), corporate culture is the set of values and norms
that employees learn during both adaptations to the environment and internal integration of the
organization, and that is taught as a way of perceiving, thinking, and feeling the programs created to
achieve organizational goals (Ayta¢. 2004: 194:66-67). According to John Van Maanen, corporate
culture is "the knowledge shared by the individuals who make up the organization, the exchange of
information between them, the routine and non-routine activities within the organization.

"Accordingly, culture cannot be seen on its own, but only becomes visible when presented." (Aka,
2010, s. 275).

Regarding educational administration, school stakeholders such as school administrators,
psychological counselors, guidance counselors, and other teachers have their own role cultures.
Among these roles, role conflicts can be seen in various forms and levels. "Role conflict" or ambiguity
of role areas can be put forward as the primary source of conflict in educators (Varol, 1993, s. 12).
"In this context, Handy mentions four basic forms of organizational culture. These are "power",
"role", "task focus" and "person" cultures. Power-based cultures emphasize that people in critical
positions decentralize power and rely on trust rather than rules to control the organization. A
concentric ring or a network symbolizes them. Role cultures focus more on rationality, expertise, and
procedures. Task-oriented cultures correspond to matrix organizations, showing openness to work
and projects, dominated by flexibility and decentralized control. Finally, person cultures exist where
the individual is the organization's focus and are more likely to exist within families, communities,
and small groups and are of little importance in traditional business organizations (Grint, 1998: 157)."
(Aka, 2010, s. 277).

There are several subcultures in a school organization depending on the school stakeholders. Since
these subcultures are tightly connected and dependent on each other within the school culture
framework, it can be expected that the severity of the conflict between them will not exceed a certain
level and cause discriminatory damage to the organizational culture. However, if subcultures conflict
with the culture and general goals of the organization, they may weaken the organizational culture
and goals.


https://doi.org/10.14687/jhs.v19i4.6138

601

Birkok, M. C., (2022). Sosyoloji yaklasimiyla egitim yonetiminde 6rgtitsel catisma. Journal of Human Sciences, 19(4), 589-604.
do1:10.14687/jhs.v19i4.6138.

I1. Organizational Conflict

Unlike the movement dynamics of inanimate beings in the universe, humans engage in at least three
different forms of behavior to survive in (physical and) social life. One of these is to avoid conflict.
In this way, he can escape unharmed and continue his social life. The other is to fight. If the escape
routes are blocked, the threatening situation will force the individual to resist. The last option is to
adapt to the new position or problem by compromising. It can be easily seen that the fight-or-flight
response in the psychological domain evolves into reconciliation behavior in the social environment
in the long term.

In educational administration, the relationships between administrators, psychological counselors,
guidance counselors, and teachers, who are the main stakeholders of the school, can be examined in
terms of a conflict approach. There are many significant research results about the source, parties,
and dimensions of conflict. For example, "it is known that 90% of organizational ineffectiveness is
due to human error and 95% of it is due to the lack of training of the manager" (Balci, 2021, s. 65).
As in other organizations, conflict and conflict management is one of the most critical factors to
ensure the objectives of educational management in educational organizations.

In this case, how do sociologists of education, as an obligation, explain the conflict between education
stakeholders in educational administration? How can a sociological analysis be done that explains
conflicts in educational administration concerning general sociological theory? It can be done through
conflict and interactionist theories. Conflict theories focus more on power, inequality, and struggle
in society. They try to elucidate the nature of conflictual situations in society. They emphasize the
idea of order maintained by coercive forces and disorder among social phenomena. (Ritzer &
Stephisky, 2012, s. 712). It is one of the fundamental theoties in classical and modern sociology. "The
idea that conflict rather than consensus is the basis of social order and change is a key feature of
many sociological approaches, especially the theories of Marx and Weber. Ralf Dahrendorf takes the
conflict theory further. Like Marx and Weber, he identifies class conflict as the fundamental dynamic
of social change in industrial societies. Unlike Marx, however, he does not base his analysis on the
ownership or non-ownership of the means of production, but on the participation in and exclusion
from positions of power and, in particular, authority." (Slattery, 2008, s. 184). Although thinkers have
dealt with conflict since antiquity, it has recently been systematized into sociological theory by Marx
and Weber. Social scientists such as Marx, Frankfurt School thinkers, C. Wright Mills, Pierre
Bourdieu, Weber, Veblen, Schumpeter, Simmel; Chicago School, Ralf Dahrendorf, Lewis Coser, and
Randall Collins have contributed to the development of conflict theory. (Baran & Sugur, 2012; Freyer,
2012; Ritzer, 2013, 2014; Ritzer & Stephisky, 2012; Sorokin, 1994a, 1994b; Waters, 2008). The theory
outlines that individual and social interests shape the social world, that social relations are structured
as power relations, and that values and ideas provide individual and social legitimacy by producing
ideologies. (Wallace & Wolf, 2012).

Organizational sociology's main topics are organizational conflict, organization-environment
interactions, organizational communication, and management. (Varol, 1993, s. 4). In terms of Turkish
resources, many studies in this field deal with educational management issues in terms of vatious
small educational institutions and groups, both in macro terms in general and in micro terms. Group
conflicts that occur for multiple reasons in the historical processes of educators are also examined
with a conflictual approach in terms of all educational stakeholders. (Aka, 2010, 2010; Akgul, 2012;
Bayrak, 2011; Berber, 2000; Cemaloglu & Ozdemir, 2021; Geylan, 2013; Giirsel, 2015; Kartal &
Kiimbetogly, 2012; Kirel & Aglargéz, 2013; Onci, 1976; Yilmaz & Demir, 2021; Zencirkiran, 2021).
There are many studies on the conflict in school administration in our country. Comprehensive
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organizational conflict research has been conducted, especially at the graduate level (Batmaz, 2014;
Bayar, 2015; Kaya, 2008; Mutlu, 2008; Sentiirk, 2000).

On the other hand, according to some authors, conflict theory is obsolete. "Contflict theory paints a
picture of a society in constant chaos, seemingly out of control. It is difficult to endorse such a picture,
just as it is difficult to endorse the picture of perfect social order and harmony painted by structural
functionalists. Conflict theory lacks the coherence and comprehensiveness of other theories and
therefore seems obsolete." (Slattery, 2008, s. 188). What is at stake in this assessment is the statement
that the phenomenon of conflict as a mass movement is no longer seen as such. Indeed, the
information society does not have the bloody class conflicts of industrial society. Conflict, as a
process that advances society, continues to transform into stages of reconciliation and harmony.
(Ozmen vd., 2011, s. 88). However, we can easily observe that large-scale conflict processes in
international relations have always continued in the form of bloody wars.

I1I. Education management
Conflict management in schools

Conflicts arise naturally in social life. In this case, one of the organization's main goals and tasks
should be to manage conflicts. Conflicts observed in social life also occur in organizational structures.
If we accept education as changes in behavior through experiences, these changes should be
understood as the causes of conflict. Every conflict can have positive or negative consequences. In
this case, the contribution of conflict to development and progress will be possible by effectively
managing the stakeholders in education in this direction.

A closer look at the phenomenon of conflict reveals that the conflicting elements or components of
education have their spheres of authority. The phenomenon of management is found in legitimate
positions of power (Slattery, 2008, s. 184). It is not a characteristic arising from individuals. In this
case, the ambiguity or similarity in the spheres of authority of administrators, psychological
counselors, or teachers as educational components, resulting from their legitimate power positions
in their status, causes conflict. Examples of this situation are psychological counselors, guidance
counselors, and teachers. In their activities in schools, actions, responsibilities, and obligations in the
tield of psychology and the field of education intermingle or overlap. In authority situations, two
positions are obsetved as "dominant" and "subordinate". The individual shifts between these
positions according to the case. However, at a particular moment, when the legitimacy of the person
in a position of authority is questioned, the conflict becomes clear (Slattery, 2008, s. 185). An example
is the conflicts in schools where counselors are examined and react to the fact that they do not
provide classroom training as teachers do.

Conflict in educational activities can range in intensity from superficial disagreements to the
elimination of the parties by eliminating each other or to a severe functional impact on the
organization. Conflicts can be tolerated up to the limit that the organization can bear (Nesse &
Williams, 2015, s. 30).

As school staff becomes more specialized and differentiated, and educational relationships become
more complex and intense, they will become more divided and differentiated than united. The
conflict between them will thus increase (Slattery, 2008, s. 186; Turan, 2014). The reasons for conflicts
in schools are listed as the otrganization's size, communication barriers, lack of resources, lack of
shared values and views, differences in management style, individual differences between staff
members, and status and role differences. (Bayar, 2015, s. 130; Ozer, 2014, s. 10).
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Sociological causes of conflict in education administration

According to one of the oldest sociological definitions, conflict is a situation in which one party in a
social relationship wants to dominate its will over the will of others. (Weber, 1995, s. 68). Today,
much more comprehensive conflict situations are defined. For example, in educational management,
it is not the case that individuals or people in certain social positions confront each other with any
subjective intention of conflict. (Ozmen vd., 2011, s. 87). Uncertainty in the law is a breakdown in
the governance mechanism or its emergence as a dynamic process of interaction that can harm the
organization.

Conflicts in sociology change in inverse proportion to the proximity of individuals or groups.
Accordingly, as individuals or groups get closer to each other culturally, the conflict between them
increases. Cultures located in regions far from each other are separated in more precise lines, and
violent conflicts rarely occur between them because they do not come into contact with each other.
(Burke, 2011, s. 116). However, cultures in geographical regions close to each other may have a
common structure or cultural characteristics because they do not come into contact with each other.

The survival of the organization depends on the protection of conflicting parties. In the physical
reality from which social reality emerges, the transmission of genes lies in the success of the organism
as a whole. If one or more of the parties is weakened or eliminated, the organization's overall function
will be weakened as its function or contribution to the whole phenomenon is not fulfilled because
the continuation of the structure lies in its success. There is no need to eliminate one of the parts that
make up the structure and cause conflict. Conflict should not be resolved this way; on the contrary,
it should be managed by seeing it as a motor force that carries the organization. Managing successfully
and in line with the dynamics of conflict can lead to individual and organizational development.
(Ozmen vd., 2011, s. 86).

The harmonized functioning of the components of education is, in fact, self-repetitive and cannot
lead to any progress. Deficiencies need to be recognized and eliminated or added to contribute to the
overall development of the whole. The problems that arise in management are, in fact, impositions
that signal that "it is no longer the way things are done. If something works so perfectly that its
impetfections do not create selection pressure, thete is no way for natural selection to improve it."
(Nesse and Williams, 2015, p. 39)

The emetgence of conflict in organizations is similar to biology's conflict dynamics. "Just as physical
pain has evolved to protect us against tissue damage shortly, the capacity for anxiety (anxiety disorder)
has evolved to protect us against future danger and other threats." (Nesse & Williams, 2015, s. 229).
The thoughts on which our behavior is based are adaptations shaped by organizational structures,
norms, and natural selection in social life.

Positive and negative consequences of conflict

Contflicts transform inconsistent cultural elements into a coherent structure. Groups can maintain
and develop their existing structures by preserving and asserting their differences. Therefore,
conflicts arising from differences also create a group dynamic in which the group can sustain
itself. According to field research findings, conflicts within the organization usually end
positively, the school members will receive the results, and the parties prefer reconciliation.
(Ozmen vd., 2011, s. 86).
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However, if a conflict is ignored or poorly managed, it can become harmful and even destructive,
with negative consequences for the individual and the organization. For example, it can lead to stress,
burnout, and decreased job satisfaction and productivity. Communication between groups may be
disrupted, and the goals of employees and the goals of the organization may diverge (Kiral, 2021, s.
457).

Conclusion

Educational administration needs to be rethought in line with the criticisms of the search for
educational policies and reforms, and social gains need to be emphasized.

Why should educational management be studied from a conflict approach? The reasons and necessity
of asking such a question to solve social problems can be pointed out with many answers. First of
all, sociology approaches social phenomena from a holistic perspective. The holistic approach shows
that all factors that create social phenomena, such as historical, psychological, and economic factors,
and all dimensions of culture, systematically emerge as a synthesizing process resulting from their
functioning and activities in social structures.

Another importance of the sociological analysis of educational management can be pointed out as
follows: structural conflicts in the educational institution can be objectively analyzed, and functional
solutions can be proposed from the point of view of educational management, mainly through the
theories in sociology. For example, superficial legal or economic regulations may be insufficient to
solve the existing problems, and structural problems may persist because holism is not included in
the procedures. For these reasons, with sociological data and techniques, addressing the management
functioning among educational components such as administrators, psychological counselors,

guidance counselors, and other teachers in educational institutions can make significant contributions
to the field.

It is seen that conflicts in educational administration are experienced between administrators,
psychological counselors, guidance counselors, and classroom teachers, although they are identical.
(Batmaz, 2014, s. 132). Identity, as a social mechanism arising from similar social demographic
characteristics such as occupation, education, culture, etc., attracts individuals to each other but repels
those who are not similar to each other; both attract educational components to each other and cause
conflict by pushing them away from others. (Agcasulu, 2020, s. 72). Conflicts also emerged as a
characteristic of conspecificity.
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